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EDITORIAL

Welcome to the final 2003 issue of the
Bilingual Family Newsletter. In this
issue Garrett Duncan candidly
describes not only the ups, but also the
downs, of bringing a child up
bilingually. As Garrett argues, much of
the literature is so keen to dispel the
overly negative and all too prevalent
myths about bilingualism, that it can be
easy to ignore the frustrations and
difficulties that may arise. It is vitally
important that parents have realistic
expectations about the work that may
be involved in bringing children up
with multiple languages.

Christina Banfi and Gabriela Bianco
describe the process involved in
designing educational materials for
Argentinian Sign Language users. Deaf
communities around the world have
suffered terribly from lack of
recognition of their native languages,
often being forced to adopt the oral and
written languages of the majority
community. It is so encouraging to
finally see Sign Languages being
recognized and catered for in education,
moves which can only help Deaf
minority communities around the world
to flourish, both within their own
communities, and within the wider
majority society.

We also feature a moving plea for help
from a Native American mother
desperate to preserve the traditional
language of her Oneida Nation. Mike
Rosanova’s reply is a valuable insight
into the Montessori method of
immersion education, a method which
can hopefully contribute to this valuable
preservation effort.

Wishing you all a very happy holiday
season from everyone at Multilingual
Matters.

Sami Grover

BILINGUALISM: BENEFITS AND FRUSTRATIONS

Garrett Duncan

My wife and I thought it important that
we understand how our children would

learn about language. Tyson, our first son,
was about 18 months old when we really
thought about teaching him to speak two
languages. Tyson’s mom, Par, was born
in Punjab, India. Par is fluent in both
Punjabi and English and Tyson’s dad,
Garrett, who was born and raised in
California, is fluent in English and is
learning Punjabi. Garrett can understand
and speak Punjabi fairly well and is able
to read and write it with some success.
Tyson has been spoken and read to from
pre-birth (reading out loud near Par) in
both languages in approximately equal
amounts. Learning two languages at the
same time has been referred to as
simultaneous learning (Rosenberg, 1996).
The American Psychological Association
(APA) defines a simultaneous bilingual as
“...one who is exposed to both languages
from birth” (APA Encyclopedia).

At 18 months Tyson wasn’t yet speaking.
He was active, coordinated, and obviously
bright, so why wasn’t he communicating
with language yet? Other kids his age
spoke just fine. We asked around and
read about language acquisition in infants
and toddlers and learned that Tyson may
take a while to speak, as is often the case
with children simultaneously learning two
or more languages. We were curious
about this so Par and I read more. We
wanted to understand how children

acquire language and how simultaneous
learning factored into the process.

We found several research articles about
simultaneous language acquisition
debunking bilingualism myths. For
example, the APA recently stated (May
1997) that bilingual children understand
written languages sooner than
monolinguals. Also, recently, a
psychologist at a prominent Louisiana
university noted that “...there are no
negative consequences for children who
speak two languages”. His research on
bilingualism revealed no support for the
assumption that there are negative effects,
for example, on children who learn
another language at home and English in
school. Children who learn a second
language, or are simultaneously taught
two languages that supplement each other,
have the greatest benefit (Rider, 1998).

“..[the] ability of bilingual kids
to filter out distractions and
switch back and forth among
tasks gives them an advantage.”

Recently the Los Angeles Times examined
current research on bilingualism (October
2002). The article, entitled The Evidence
Speaks Well of Bilingualism’s Effect on
Kids, discussed the idea that bilinguals
learn that names are arbitrary and they
deal well with abstraction earlier than
monolinguals (Flynn).

Continued on page 2

Please send us material which you
think might be of interest to our
readers. Remember the Newsletter is
for you, but above all, by you!
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Trilingualism and
Cultural ldentity

R egrdmg the very mieredmy aixle
Trifingualivm and the Parents” Role by Helen
L& Merle, I woull hle to share my expenence
and expres wome rellechons.

As an [ahan, mermed ko & Ciermen, we have
itraesc]. ey e O maw mane year okl son
lmgually. We hved m Cermemy umb ] Thomes
was axanda hall, then meoved o England ju=t
in bme for Thoess i da the Brel year ol the
Ciermem Schoal m Landon

Laxslang back, Thormes daried spealang bsie
amil m the very begmmg only liahan The
wis rem lorced m hos ird mlEncy by the =t
iUhet moy hushamel Tonmel 11 e o also speak
laham Iiwas moduniyl Thomas was vesed by
& Ciermen docior &l the 22 ol T thet we
dEooyvenad he could hardly znswer 1n Tuent
Ciermen i s varkdie: quesbons.

We deoiled we shoukl 1mprove his (iemman,
with D spealang ony Cemmen Iom then
oL The Ielen contnbubon was assaumed by
am liahsn Church we repnberly stiended
Limial Thevms steried schaal 1olien had

o el Tl s ahowd Ins twe langusges: oan
ithe ame hema I wes provied o s Haham, on the
ather | el sorry or lom when it wes clear
(hat he wes Imgrinsically behmd his

mdmorh gl Ciermem mends. A Twksh

Faer: by rocd aed
Lamrmriy

Trilingualism in Family, Schoul
andl Com munity

Charlotie Hollaman &

Jehammes Y ki

Counines m Alnca, Amenca, Asa
amil Europe prowade the
soihnguitc conexis desorhed m
the volume. They invalve seiings
where ilmee o1 more lang s g ame
spoikien 2ndd wheme speakers are
mhngual With l'ocus on mly,
schon] amd the wader commumity,
the hook lusirates personal, socml,
cultural and pohbcal Eaciors
connbulmg ko the scquiabon and
mamienencs o inlmguelsm and
hghbghis a nch petiemn of tnlingus]
Emgage use.

Phk ISBN 1-KH5359-6492.2
£24.95) LISE39.95/C ANSI9 95

mirther I meel by chance gave me gresd
oomilirt by tellmg me nod o wormy abowl
Thomes"s capainbiy ol lesmng Cermem, 1in
her ex pernemos children would meke & hag
leap when enlenng school.

Theames damied the Cerman School in
Emgrlemel = the spe ol ax and 2 hal . 11 wes
this mrmmyg pomi thet wes regponzable bor the
dr=mshe hngns (2nd perhaps even
mravchakoncal) patieme-change: Thomes"s
arwareness ol {iemman grew dnonger, logether
with s wilhngmness Lo keep up with the
newly encoumiered peer group. ‘Whensss lns
Uiemman oompeenoes desth ly morezsed, ina
pazallel way s lahan decnessed, 2nd on the
Lo of 1l Englih stepped imlohe hile, salendly
1n the begmmng and odully e on.

Al e, conlact with sl m, o hes: cessed
due de our mew way ol lile. However,
Thomes was soxmn alEred the oppariumaly Lo
sliemd an liaham club led by a young Dahen.
The club had ongmally heen mesni lor
chaldren ol Izl comomum bes, bud 10had
evalved 1mio & club e mesidly Enghsh
speakmyg chldren. The tumed oul io bea
irue help: ol wes there Uhal Thermes: wes
imitated m Dln Iderscy = well & beng
ooniTonbed with & neal, yel mekaed,
simcsphers ol a pradommately Englih
speakmg ol

By the seconad year ol primery school
Thomes"s {iemman hed moproyved notoceably,
although pedhags 11 2l ways remenned shghily
uncler the level ol a (ermen mona mgual
chald 2l hns Mahan remennesd dable, evenal
1 bl miod ke mmy g leags. The gmesd
wimder happenad with Engluh, vel, o was
nid sominch he Imguse ainhty which
hagpal y boormed,, &5 s enthisestc afinwde
lgmwarels & thind culiure, Englih lootis]]
mesmersed the eghl year okl 2nd hs desme
ey e pamiol ithe Enghsh choldren’s
ooy grew S ger.

We moved hack Lo Chermemy aller twoyears
Thomes oopees very wall now wath tha
Cierman sssgmmmen s &l school © hos comomoend
15 sivhel and combident  Hhs Nahan ngsbe
ahilily is sslslymg, although he Gnds it

il Tl tor engpoess Tomse] | enlmel y in lahan,

Tor omchude my expenence, | woukl like o
e 2 ‘datement’ Thomes made on reparimg.
a pylul evenl that ooourmed &t school. Durmg
& hreak, ame chald {whose father 13 Engleh)
ooty bl e Thoares on henng & gaooxd.

g kepeer”, hemehy wang the Enghsh wornd
Smnhng, I rephed T dook for gramied that he
rememibered what 11 mesams anly o hesr
sturmed zmel lnghly delighted — {1n Cermezmy
AN speakmg [iaham):

“Ma mermme, cerio! Iy sono 1nglese!™
—For sure Mum, | am Enghich!

I hmk our nlmgual adocswon hes
succseded

Barbara Siebner, Kiel

Bilingualism: Benafits & Frustrations
...Irom page 1

Bilingeal children also leam to ignore
“mizlzading informaton™ {Bialystok). In
general, bilingual kids can casily switch
between tasks and rules as the roles
change (Diamond). This skill could assist
Tyson in speaking two linguages, school
wiork, and the dreaded curse of
multi-tasking, which appears to be part of
meed e cwltore, Acconding to Diamaond,
the heightenad shility of bilingual kids to
filter ot distractions and switch back and
fiorth among tasks gives them an
advantage.

Amtheer researcher (Diaz, 1983)

conc heded that the greater the child's
command in each language, the greater
cognitive flexibility and heighiened
concept frmation oocwred. Reseanchers,
i luding Diaz, are uncertmin why this
oocwrs, but several theonise that this is
probably due to the following: when a
child has two different languages they
have two different frames of reference
with which i compare new infommaton,
Inother words, the child has two ways of
looking at the world, facilitated by the

i fferent lan geages

What abowt the way Tyson will develop
into an adult socially, aside from his
schnl experience? Recently a goography
professor at a major Califomia university
remarked that too many of his sudents
didn "t know where places of importanee
to Amencans were located. For example,
when asked where Bosnia, Indonesia, and
the Persian Gulf were lncated, students
would have difficulty lecating them on a
world map, Those who ane
geographically ignorant will have trouble
meaking sense of the waorld. He winnte,
“When they [students] hear of wild
currency flucheations in southeast Asia
revo hetions and famine in A frica,
devastting humicanes in Central
America, or geopolitical realignments in
castern Europe, it is a8 if those events
GCCUT i S0me ferre incogrila, apant and
izolated from their communities and
themefore imelevant” (Larson, 1999,
Students of today will be the world
leaders of tomommow and every child will
have to inkeract with a global way of life
that didn't exist & few decades apn, Just
realizing there are two different ways o
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se¢ an issee may be a powerful tool for a
young person making their way through
lifie.

Inowr case, Tysonwill be able i talk
with his grandparents {who are thrilled to
speak to their grandchildren in their native
tomgiee) amnd with other relatives and
family friends. At social fume tions with
other Punjabi speakers, Tyson will kave
an easier time commumicating with his
pocrs and elders who are mone
comforable speaking Punjabi. Tt is likely
that he will have an casier time in 2chool
and may understand or accept glohal
events better than if he was exposed to
only English and Amencan culture. So
wheat" s the: downside?

As previously mentioned, rescarchers
during the last fow decades have
attempted to debunk widespread thinking
that teaching children two languag e was
detrimental, Many statements are made
in recent academic and popular literature
regarding children only benefiting from

“Students of today will be the
world leaders of tomorrow and
every child will have to interact
with a global way of life that
didn 't exist a few decades ago.”

simultaneows bilingealism, From owr
pespactive we'll certainly do it again
with our second child, but there are a fow
pomni on which to be cawtioned .

Aswe read papers about rmising bilingesl
children, nowhene did we uncover
dizcussions about children and parents
having frusrations due & the effects of
simultaneous leaming, Awthors spent their
time promoting the bencefits of bilingealism
from the perspective of life after obtaining
hilingual skille, Mone of the papers
discwssed the sometines difficult rosd of
getting o bilingealism Monolingesl
children also have frustrations as tey
acguire language skills, but as previoushy
e ntiomed, many children we know wene
speaking prior to 18 months, While all
children who haven™t mastered language
may feel frestrations by not being
understond, it may be greater for those,
likee our son Tysomn, who have dealt with it
longer or maone often due to the addition)
challenges of simultaneously learning two

languages,
We know both male and female children,

taught one langrage, who were talking at

a younger age than ourson, Some parents
may be defensive when asked, “Tsn"t she
/e talking yet™

Continued on page 7

NEWS FROM THE USA:
Mo Child Left Untested
James Crawford

Pl sacally speesabanie, hahmgus] educsiors
have heen a mmerlahly cohesve group m
the LI%. Foroal i ooniend wath haresaneni
by Engluh=only 1deologues, ehl ot
anl neglect ol mmonty dudenis, they have
presemied & uniied onl m every pohcy
hoitle —unib] now. Fssures ane begmmmng o
emeree over the No Child Lt Behing Aci
{NCILE).

The new bw = shakme up Ammerican
schook 25 never halore. Plenty ol pohixzns
aml pundlits beheve that the resuliis long
averdue, Sodo many educaion advocaies,
whoargue thal “hoklmg schools accounishle
et 2l mormaon fy studenis. Ths koo
roved appeshng i both partes m
Ciongress, & (he pohbeal dars came mio
ahgmmeni ko & mey or “relirm” mibatve.
Presadeni Bash aw a chance Lo dempm trale
s “compasskmale conservalian”, whle
Diamocrals semnad & rame apposiamty i
mrese mdmy lir educabon. The
legslahion moved swafily, wath hmaied mpad
Iroam these whao sctally work in schoak

My echucaons are incresamg] v abarmad by
ithe ouwicorme. Under NCILE, schoo ks ame
mecpu e Lo imcrese actneyemment les soomes
each year uniil 201 4 — when all chnldren
msi be ‘profiaent’ 1ncome aibgeck. The
iergets apply nod only 6 Swdenibs overall,
Tt alse e ghi subeups inchudm g racsl
mmeries, ecomormcally dessed vamisosd, Lhe
menially dissbled, snd Englsh bnames
leamens. Severe sndxvs ae inskre o
schaoo ks thal come up sharl

Lt fall broushi the Frst dishaonor roll of
“lahng schoals™. In Florda, nesrhy 90%%
lanlal o ol the prade —m no sl pan
e e ol low soomes ammong

B gt I gl i el et {LEP) studenls,
tthiz gesd o oty o whorn were iesied m
Enelish . Pl e were hight m the rd
yeaar, Fanlmg schooks merely hal o nodly
perenis ol thar apbon Lo lemsler ther
chokleen elewhene, ai the school’s &pense.
Im later yemrs, unless soores ooprove, Lhe
oomEsdquences will exalae o s ol
Tumichmgr smd mermoval of il

Ratess ol *fznlure’ chiler enormunely hetween
e hecanees here ame no mah ol
samelares, nor 15 there ay indeapendani
desterm natym ol whether the larges 2=
achievahle. Az a leacher wrode 1nithe
Wahingiom P, “I1"s hamd to ie] ] whether

ths w5 mone & product ol amogsmos or
wnaranoe, bul enther wary 1" shapmg up o
e & spectscu by fam wrack ...

Une ol the mesi enfhuaxbc cheerleaders
fowr WCTE ot heeem the Nafional' Avsnedation
Jor Bl igrued Edvurasion {NASE) which hes
amgued that, 1n the pest, Enghsh lmguses
leameTs were ey i mmore hecause, m the
ahwence ol meanmg ful meinmmenis lor
mezmunng thar acheyvemant, LEF chiklren
lemaled i e exermpled roam 5 temdsrdrned
ety progganme. A & resaull, Enghsh
Jeamers were allen victomized by low
expactetons. The sohoiwon, N4 HE sy, = i
hald theae Swlenis oihe s2me high
slamilands &5 &l odther studemnis

Mo douid this view 5 well mientoned. B =
ko dehsxmal. Leavmg aixle assesmmenl
valxlity, 2 pme Tw mithos argument,
what dloes 1l sccomprhsh to pamsh schaols
liowr [zl mg iy el e pectst ons thal ame —ai
k=it m the shoml lemm — mpaosahle? IFLEF
clemis ookl soore i nabonal nonms an
ety almmaderal m Enghsh, they would na
Jomger be L5P. Includhng ithem in
acounihihty schemes wall surely gt themn
e afiemiion, but haxlly of the land they
neel.

W't VOIS wall acoomphish 15 o cresle &
chmazie ol anxety in schook. Teachers and
schron ms traiovrs Do, B o] messesen, ithad
ther cameer will be advemaly alfacied by
lmciors: that ame beyond ther conimol, such 25
hevmg o memny” podr, rmmen by, L5, and
other lvw-sayrmy choklwen an thar moll
The brw emcis a burescrahe S ruciune
dessagmed Lo exen pressiure, and i acmhe
Il zme, devwanwamd Bromm side agencies i
kil schanl digdncl o prmapls o
lenchers and, ullomsiely, Lo shlents
themselvei

Lobhyits andd policy malysts m
Wahnglon heve irmuble loarang onsuch
det=l. Bilimgual educskors do nol
Everywhere | trevel | hear grionbhng,
espacilly ahowl the focus ondmang up et
sonres and the oopec ithed hees on chal dren
This e some ends ol mne neluctni by
remmxval ther deughier o a inhngual
schoal. Thamks lo NCELE, s onae

mmpresa ve o ed and lalental” progranm
hel heen mduced (o 1itle more then 2 com
course i prepare for achevemeni esis. Mol
amly wes ithe curmnculum ooparen shedd ; the
sness hacame miolerahle. When my ends”
sy e yesar- o heramme nanzesied every
memmmg, helow school, they lmeaw 1l wes
e ey 2l

Some dey pohcymakers wall gl the
messuge, i, Linlorunately, & e deal
e deomegre may be done helore they
ithemmeiehves ame held sccouniahlea.

For lumther inlormabon on the Mo Chald
Lzl Behma Acl s releled 1sues, vl
Jamnes Craw lond 's Lamgriusge Pohcy Weh
Skeal:

HTTE:
#ooreverld oomn posenee. comnho mep ages wara
wrfioad !
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RE: Are We Doomed To Failure? -
in Letizre: BFN 2003, Vol. 20 No.A

¥ o 2re mol dovrmed (o Bnlure! You can ek
Cimeek wath your chokiren. IF you Fergol o
hrmg vdeos, cesmeties s, when movng,
wrike kihe Cimndpasenite Ak them o semd
baods which you cn resd a5 & badebme oy,
Sure, 10 1= mol your meive longue, bl wou wall
improye your Cimelk m the process. TS nod
necewary i otseve a dnol

“ome-prrenil -me=]an guape remme ™

I zm Ciermen amd duchex] Englehat
umveraty. My Englsh hushand 15 fuend m
{iermem amd hes hved in Ciermeny ance 1975.
We have b dsughiers: Selame, 19, Malama
17, Anclres 16, and Bettina 13 12 nomlly they
weere all equally Tueni m Enghsh amed Cemmom
b, alier they daried school, ther use ol
Enghsh dechmed — Andres developed 2 dxomg
{iermem acceni 2l the 2ge ol three. By the imme
ithery weme 13, they hed all dopped wsmy
Enghsh with us. For some bme | ned i
halenee thmgs oul by speakmy Enghsh o
themn. 1 wias sl praleliul when “Cirsmmny
Limikn™ seni videos, tapes and hoaok . My
dlaugrhiers s b b ve speaker clses 1n
Darmededl, mad I from where we hved They
were bughl ko e 2l wnile Enghsh and had
ithe chance o meel chokiren rom Englend =nd
the LS.

In 19495, however, we monved Iom Langen i
& gl vallege 300 ke awary. While Langen
amil e bl hoarve milermahiona] stroosphes,
Wenlbmch 15 peovincal amel Enghsh speadoers
ame Tewe. The chaldren siopped going io the
natve spesker cles 2501 was o9 1 o vl
My hushand also sbemied wsmg mone Ciemmen
with the chkirem. He explan ned thet they <hel
nad umadersand hs Enghsh and ihed he wes
shllin v of Wl mge] uphrmamg bl wes
nil [amshica) {perhapa, aka implym thet T was
otmemed with 1 — dos sounds aambar ko yvour
lestier ). 1 alsny hal 11 de sugapeont. Broam my 0w
parenits andd our envmoTrment, so 1 opped.
usamg Enghsh

Mamw, &ll mry daughiers are m ther keens, in
smie ol ithe lomisons eplamed shove, ther
Enghsh sumaved They may nol have the same
simlared &% & mah ve speaker, bula higher
ity them mosd. Ciermom paopla. Ther
early chokdhood lesemmg provided them wath a
soumdl beras winch they cam always develop:
lurther.

I oo, e emith s st o ahoul bahmeush am —
keepupthe good work znd speak (ineek!

Constamee Taylor,
Welbach, Ceer many

Tales Without Sound:
Designing Materials for Argentinian Sign Language
Cristina Banfi & Gabriela Bianco

A recent resolution passed by te
Linguistic Society of America provides us
with one of the cleamst statements
available about the status of Sign
Languages:

“ . .zign languages [...]are full-fledged
languages with all the structural
charmacteristics and range of expression of
spoken languages. [...] These languages
are not merely a zet of informal pestures,
nor ane they a signed version of any
particular spoken hngeage™ (LSA, 2001

This text summarises the unde rstanding
linguists novw heinve of Sign Languages
but, among the general public,

mvisconce ptions still abound. Tntil the

| 96z, the general view was that Sign
languages were not languages as such, but
merely a kind of mimed code or set of
pictographic ex pressions uwsed by those
who could not speak

We mow kmeow that Sign Languages am
fonr-dimensional langeases with a
fully-developed grammar that wse hand
mvw ement and different pans of the body.
Sign Languages are langeages creatod and
developed spontaneously by Deaf
communities around the world. Each
coumiry or region has its own Sign
Language, which, a8 is the case with oral
languages, may present vaniations within
different communities in sach country,

Sign langeage iz, ideally, the native
language of Deaf people. In te same way
as hearing children kearn oral lang uage,
Digaf children pick up the Sign Langeage
they are cxposed i at great spoecd and
case, allowing them to develop emaotional
stahility and a sense of belonging to a
linguistic and cultural growp. Mote that we

zay “ideally”, bocase for a child to aoquine
Sign Language naturally she neods to be
cxposod i it, a siaton which & ot
instantiated in the case of most Dieaf
children who are bom to hearing parents,

Theoralist tradition, which was domninemnt
for many years, attemptod to sssimiae
Dicaf people into the majonty community,
emphazizing lip-reading and other
mecchanisms that did not allow Deaf people
to develop alanguage of theirown, This
siteation is a clear infringement of the
linguigtic rights of te Deaf,

Sign Language in Argentina

The Mational Institwie for the Deaf and
TDiumh, the first institution of it kind in
Latin America, was founded in 1EES. The
first wachers, who came from Ialy,
followed the guiding principles of the
Milan Congress of 1ERD. Deaf teachers
wore o konger allowaed o teach at spocial
noods achools, and oral language was
upheld as the main podagogical aim,
dizcarding Sign Language. This led to the
gradien] disappesrance of Deaf people in
wvarows trades and professions in Europe.

“Unil the 1960, the general
view was thal Sign languages
were nof languages [ ] merely
a kind of mimed code or set of
pictographic expressions wsed
by those who could not speax. ™

The Imlian teachers, despie wehementhy
defending te dogma of oralizm, suppored
their spoken lngeage with emphatic
gestures that the children used as
inspiration to create what was, initially, a
roduced code of communication, This code
was gradslly developed and became
Avrgentine Sign Langueage . Children uwsed it
among themselves as amameal code that
ncither parents morteachers could
understand fully, The differcnoes between
the language wsed inclass and the langeage
of “leisure” widened the gap betwoen
children and parents, between children and
teachers, and hetween panrents and eachers,
Thechild was gradeally eschesded from the
right o training and education ina
language accessible i hisher sensory
possibilitics. The main aim bocame tee
achievement of a level of oral language “as
close as possible to that of the speaker”.
The cumricuhm of these schools bocame
clearly different from that of the
meainstream school A catastrophe was in
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the making: whole generations of Dieaf
people would come owt of school
functionally illiterate and with low
expocttions of social dovelopment,

Al i meot Lok, hovwe wer, T he prodommi nance
of the spoken wond has now boen replacaed
by an awareness of the neod for these
children v acgquire Sign Language af an
carly stage and then spoken languase,
hecoming ediscated and integrated
hilingual adulis, Schools have staried
adopting bilingual education programmes
fior their Deaf shudents. The principle is
that Sign Language is the first language,
and the majonity oral or written langeage
should be conzidered a second language.

A group of poople within te Asoclecidn
Civl de Artes y Sefas (ATAS), a recently
fionemded non-profit asseciation, have set
out to develop teaching materials for Deaf
children. Basing the work on previowsly
unrecordod expericnces, the decizion was
made to produce 8 video of stories in LSA
with prinied supporting material, The
meaterial will provide children with
cxposure to LSA and give them acoess to
some of e cultural and literary traditions
ofthe wider commumnity, It will help
children develop their linguistic and
communicative skills in LSA . Finally, it

Understanding Deaf Culture:
In Search Of Deafhood
Paddy Ladd {University of Bristol)

“endighienmy, insghifd and deeply
refective. ™
Harlam Lane (Mortheaviern University

Presenbs a ‘Traveller's Cinde” ko Deal
Culure. Both withm amd outside Diesl”
oommumbes there & 2 nead foran
acoound of the new concepd ol Deal’
culiure which emshles resders Lo axness 118
plece alngsale work on other mnonity
ol es amnd mulilingusl decourses. The
haok amms lo ssess the conceapls of
clivre on ther own lenms and apply
ithese Loy Dhesa ' commmmunibies. The author
1llusiratess the mifalls which have heen
creaied by the medical concepl ol
‘deaines” and comirzds thes with los new
comce pl ol “Dieathood”, & proces by
which every Deal’ chold, zmly and aduli
implicily explanms thenr exsience m the
wiirld ko ithen sl ves and each other.

Phk 1-H535%-545-4
EM95 [/ ISS9Y CANSS95

will provide tcachers and parents with
activitics they can use to further develop
the children's LS A skills,

Digaf children (and adults) have wery
limited acoess to literatune. This s wot
wigue to Argenting, Since the 1950s
large numbers of talking books have boen
available for the blind but, comparatively,
signing books for the Deaf are a much
mepre repent development and far fewer in
mumber, This means that Deaf children,
their iwachers and parents ramely hawve
aocess to children's literatune in the way
heanng children do, Podagogical matenial
designed for these children and their
teachers is currently non-existent in
Argentina. The tales inthis collection,
narated in LSA, will function as a strong
and creative bridge between two culiures
CIEUring access to participation, education
amd the strengthening of dignity for al.

A puiding principle of this project is
varety: vanety inthe type of siory
chosen, in the namators wsed { age, gemnder,
narration style, ete.) and waricty inthe
presentation of the story,

The first stage is the choice of the stories
to be incheded, This choice of story was
done following the general eriterion of
variety mentionsd shove, but aao the
linguistic potential of the story. The
storics had tobe ranslated into LS A and
the langueage wed was analy sed and
graded. Language activities for different
levels of language proficiency and ages
were designed. . A script was produeced
and the storics and prinied materials were
piloted by one namator with Deaf
children,

Moow this initial stage is over, we have to
mow ¢ indn the final stages of prodwction,
We nead toowork with narmai s who ane
confident wsers of LSA and have
CXpenicnce in narrating stories and
wiorking with children. We alzo have to
refine the tasks on the basis ofthe resulis
obmined from the piloting experience.
There are also tachnical considerations in
the area of video prodee tion and
publication of the support maternal that
have to be taken into account.

Throwghowt, but especially in these last
tao aness, particular attention has to be
paid o the fact that the language in
question is of viswal-spatial modality, and
that information needs to be conveyed as
cleary as possible,

Concluskns

For Children: Thiz video of tales and
support material of activities will prove a
walwahle too] for the cultural, ling wistic
and emotional development of Deaf
children. It will give them access to
literature, cultural notions of the majonty
community, and it will provide them with
an opporiunity o systematically explone
LSA andits functions,

For Teachers: Teachers teaching on
hilingueal edwcation programmes deserve
resouroes spocifically designed with this
context inmind. Teachers of the Deaf in
Argentina do not curmently have access to
linguistic maosdels or appropriate
pedagogical materials in Sign Langueage
to facilitate their daily classronm work,
Thiz makernal will gosomeway to filling
that woid,

For Parents: All parents need i play an
active role in the edwcation o ftheir
children. Parents can support their
children in all the options of deve lopment
affered by the schaol and share significant
instances of growth, Parents of Deaf
children should have access o the means
necessary i achieve these aims, We hope
they will be able i enjoy these stories
with their children!

Reoferences on page 8§

HUMOUR, HUMOUR

False Friends, Dirty Shops

The mamy “lake mends™ m English and
Fremch cam bhe the sowurce ol emberrasmy
mRHmEn k.

My daughier b jusd leamed tomesd (m
Fremich ) when woe moude a np i England
amndl ook advanizge ol the sales. Proud i
show oll her resdmg skilks, she ssked 1n a2
lomdd vemice why the shaop was dimty! {(Salke
15 the French word lor dmiy).

Faula Charowset, Englien-hes Bains
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A Montessori School to Revive
MNative American Culture

1 am an Oneida Mom and oy hosband
is an Onondaga chiel here in upstate
Mew York Dhur community, like many
other Native American Nations, i
struggling to keep our tradition sl
language. We're kiok ing at the
Muontesori approach For creating an
immersion school beginning with 36
year olds, though ideally we'd like to
aka have a class For chikiren 18 months
to 2 and a hall years of age.

We are in great need of guidance on
how o beest wse ou e Bmited owmser ol

spenkers. We have only abowt six Duent
spenkers who are in their 70"s or older.
Then there ﬂﬂﬁ"lmm‘j
lende rs who are not Muent, but do have
extensive knowkedye ol ceremaonial
languape since this & where are
language b used the most in the

community.

Must of the community d sesn't believe
a Full immersion chis is posible. 1
stron gy Feel we need to do the best we
can with the resiurces we :I:hhlht!t_.
Iecause it's only moving Further out of
our reach.

Tonya % henand oah,
Cneida Mation Territory

I 2gree with you shoul the mizntioddler level.
Tha intantfinddler level tranmng 15 oaportni
hecause i prepares choklren o make the mos
oulal the 3-8 level ervmonmenl. Al
hecause some ¢lnklren nead &= lmme o
mature, & kddler leve | program 5 & good 1des .
It gves the “nod quile ready™ three year oldsa
place to g within the walk of your schoal.
The saves such chiklren Inom the leehng thei
they jusitdidnt heve whatil tkes. Although
ithe dlall e e imbroduoad. i sel -peced.
pragect wirk and the rudmenis of soca] lile,
ithe rampe ol expenences 15 much sTapler than
ithe ramge ol work m the very nch 36
enymoammenl, which 15 Iilled walh over Bva
humndred hamds-om proqact moeenals m seven
i Tereni curmncul om amess., IF you have s

M omiesson loddller envoormmend, wath chaldren
whi are nol quoie resdy, you can Sregres” lor
& while, Iadmg heck o meore oom iriahle
levels ol challengs,

B, grven lomiex] resoumces aned your
aminbons, you 1l need to place your higher
prgmity on 3-8 level irmmmng. Ths 15 whene
musl ol the cnibcal scthon B 1nlerms ol sacmd
|language sequabon Averages vacaha by e
lor & two year okl 15only about 120 wornds
Averzpe vocahulary e lora rdd-graderis
aver GINL There's & kdl happemng hetwaan
iLhe ages al’ 3 amd &. I you have Lo choose

heiveen a iodd]er program and a 3-6 program,
make ywur chovica lor 3-6.

In & perlect workl, the teachers would be
naive speakers ol Unondaes whe them el ves
spok e Cmondega s chaldren. They woulkd
knaow all ithe nursery thymes, chiklren’s gomes
amdl all the oher 1mg and outs ol ithe culiure ol
chiklhaadd 1n tha Oninadsga irsdion. The
idhdmohve lesiures o newnol ogncal
develypment in early chaldhogel alled the way
ithal ¢ lnklren perceve and inderdand ithe
wiorkl; there really % & culiune of childhood
which emerges, duimal Inom the culiure of
Umnamekegs aduliz, though deeply hnked wathat.

I yorur program succsads, the children lor
whamn you came may somedsy hecorme leachers
lor the gener=iims which lollow them. Bud,
mesnitma, you nasd o make do with the
resnumoe s ava lshle, instng in the podenbal of
yor oo klren doaday, Moses sioaod on ML
Horeh s looked imik the Provmsed Land,
knowmyg that hi people woukl nol be ahle o
emier there untl the genersbon that had Ned
through the desert {even Moses hmmsell’) had
all prssad sway; and Mo underdond that,
amil acoepied that, and was gratelul
Moniesson pad 1iths waye “A irue revoluxon
hegms wath the randmes ™ Everyilong lakes
lime. Mothmg & perlact. The mggesi mosta ke
15 o s1gh and shrue and sy, “Why, oh why™
The challenge indesd = o 2xmes the aiuion
reahscally, shmy agnn and say, “Why mod™

“.there really is a culture of
chitdhood which emerges,
distinet from the culture of
Chnondaga adulls, though deeply
lirked with i

Take heari from the example of Hebrew, a
language which hes survived lor centunesasa
pnmEnly ceremomal, relipous ongue. Jesie
himezzll, an alegami inlempreter ol ancent
Hebrew tradibions, was nodl a nabve speaker ol
Hebrew but ol Armmenc, He was a ample
carpenier, nol 2n exalied prolessor wath 2
lusunausly hmded research sialT. Hebrew was
& “dead language™ lor a long (one; bl today m
Isr=e] there are paperboys and Ewyers, numses
amdl larmers all speaking, wnbtng and thmkmy
1n & nabve Hebrew which Jesus woukl have
adlrmred. Heow dal thet ever happen? And what
e 1l meamn For (noncdega™

Fmst you need 1o Ind the mght paople o
succesd a5 Monleson leschers Il 5 thess
peape, nod tha children, who musd sil & the
el ol the Onondags «lders, combmy thenr
memkmes o chaldhood, nobng all wonds,
expresims amnd bady Engusge whch they
bnng Lo the surlace . Canddades Tor tescher
irznmmng will be veryspeacal. The marks of 2
wpoin] camdhdlate are these: (1) 2 hagh metural
propenaly lor onder; znd {2 a conlxdlent
rachance m the presence ol children, & gresi
el of warmith and a solxl trus inthe

o] nesss zme abndimg commmon s ol te
hitle mes

The second qualilicaston s abviows 1o amyone
wha hes lved very long among chaldren

Chiklren themselves are highly shepical of
inancenily and doubl; they can smeall toul sia
hundred peces. B the st qualibcston
dememes soam e explanabon. The Monlesson
classrdamm lor preschoslers and K mdergeminers
15 chowck=lul] ol hemds=on project moalenals
Each ome ol those maienals mus be complels
in sl 5o that Inile children can ezaly
marge Lhem, rather tham loesmy concenitration
andl mizred and ther matural endency boward
sell-regulaton. The Monlesson eacher mokes
ITea chince pessihle lor cholkdren by cresting &
wel lordered, childemendly e ronment

Im ralixoma | educshon, & leascher can geiby
with rnmma] preqperaiion, jumpng om lome
ey oo a5 she enieriams and dimects the
chiklren. The eacher leads dnlls m the nmame
ol a methad called “dhrect imstuchon™. Bul

M omiessam 15 008 dhrect mamuchon .
Mimiessnm 15 “direcl experience’ . The

ex peremos 1122l mud make sense b the chkl;
the & espeacmlly oritical duming that miasl
penod ol secmd Enegu=ge immersion when
the words themseslves amply don '

Tha Manieison escher cammol gei by with
mmonz| preparahon because the children
ithemse]ves will bacome overwhe Imed and
disshled by such ek of onder. The kmd ol
lovely cabm one sees m a Monlesion school,
with satshied chaldren dedcsimy hemselves
Lo misredmg, fullilhng work, 5 nol pesahle
without lngh levelk ol dilgence on the pari ol
ithe leachers. An ellective Moniesson leachar
will be devoting 2 good 70%% al her Lime o the
preparzhon ol hands-on progect madenals and
i’her preparaim of the clolkdren's
emvymommmenl. When the children’s hearts amd
mmdks &re cabm, the second languses hegpns Lo
driftin ona tde of sstiscton and Ml G ment.

The Amencan Mniesson Socely accredils
iniemave leacher anmng programs 1 moght
e o 11 your teachers siudy the Monlesson
precl maienal, pracioe them while working
& msntni n an edabhshed, well funcbonmg
M iomiessam schoal, 2 them shere asch ol the
ares o progect malenak with the elders, the
Muent speakers of Unondags skmg them to
dleserhe back o you what ywou're doang with
iLthe mdemals and how the children are
reactng. You ookl spend & whole yesr
mzdermy the Unndega ol the Monleson
enmvmormeanl halore you beion a clssroom ol
WO CPNTL

¥ou'll need to come oul and vial s =i
Imier{uliura i e whal our chklren have

a0 oimmphshed with lapanese, Spamsh and
Engleh dunng thenr early chnldhaood zmd
elemenitary years. The Leacher s in parbcular
need tospend some bme with v I vall lakea
while belime they really beheve thal what Lhey
are hemg sked o acoomphsh can acally be
done. Thenr visaon bor your sohool wall be
heslaml and conlused unlil they see
hihmguzalizn emergmy balore them, dmecily
‘Iromm the mowuths of habes™.

Mike

M. Rosanova, PRI, and his wijle, Daris,
femondled Inger Cid g Foreign Language
Tmmergon Montessors in Clak Fark,
Mimoix, i [PAS. Targed langaragres mchele
Spanish, Englich and fapanese. The schood
websle iy www. inberoulhra org
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There s heavy black outine arond
thimgrs separaied from their names My
lame vocabularies consivied of the wsual
variery af siaples — bread, cheese,
fable, coaf, meal — ax well ax a more
idianmorade siore [} 1'd lamed the
wards jor rock sirag, infiny, and
evabition —but nod for bank account or
landford. | eould carry oy ewnin a
dircursion of volranoes, gplaciers, or
clouds in (reck or English, b didn 't
know what was meand by a “rockfal™ or
a “Kleenex ™

An edrac Imom Fugiive Pieces by Anne
Whchaek. The narmaior 15 akoh Beer, a
halosawst ;suravor who 3 browghit up an
{ireece and them the LIS by the
sceniEthumemel Athas Rouwssos. Ths
et b | il essicrihees the lamgage herner that
Jakoh [aced onmovmy o the LS.
Hloomabury; ISHM: 0747534864

Bilingualism: Benefits and
Frustrations... from page 1

Luwckily owr zom was bright and
phyzically active, thus those zame poople
{and =) kew he was fine and would talk
when good and ready. Because he was
late to talk, yet was physically capable of
cxploring and had a lot of curiosity, there
wiore noticeable frustration in his inahility
to communicaie his needs. For example,
hiz frustration would surface when he
wipitld be pointing to something wp high
ona shelf that he wanted but couldn’t
deseribe. We would go arund a few
times a5 he got maore and more frestrated
until we finally figured out what it was
that he wanted.

Hercin may be the main drawback to
teaching children i be simultaneoesly
bilingeal. They have twice as much i
process gt & stmee in ife when they
desperate]ly want to communicate. This
mecans that they have two languages to
sort out when people are talking to them
and twice as much information to proces
when deciding oow to state their desires,
Realize that the frustratons your child
fioels may transfer to you and others while
attempting o communicate with the child,
These frestrations can surface at anytime,
such az when Tyson tried to tell ws what
he wanied o cat. At | § month of age,
these frustrations lessenad becawse our
son was able to make himse i undersiood
in omeg of his langeages with words such
as; yes, o, cges, bread, water, milk, juice,
cte. We read books about sign lang wase
for infants and toddlers and concluded
that thiz was simply an additionsal
language. However, we did use a few
simple non-verbal igns for mone food or
meore water, ete., which were helpfial. The
peniod whene our son was most frestrated
lasted approccimately six months | one year

to 18 months of age). Mow, at over
two-years of age he has the mental and
physical shilities to form enow gh wonds in
both langeages to communicate his neads,

Weamn corminly pleased that he & ow
able to respond and communicate in two
languages. He porfectly understands his
grandparents” Punjabi and here and thene
replies in the zame langeage, which
pleases them tremendoesly. He
understnds and speaks Englizh fine. In
English he was capable of complex,
compound sentences at kess than
two-years of age. Itis amazing what he
sometinees s3ys. We atiribuie his
impressive command of both langeages to
simultan eows hilinguwalizm, becawse he
practiced talking in hoth languapes, and i
the fact that Tyson's entire family always
apoke to him ina nuertuning bt
sophigicated manner. In other wonds, we
didn "t always use baby talk on him. We
spoke fo him, in both Punjabi and
English. Tysonis thrilled whenhe is able
0 comEMuncaE in an articulate manner,
one cansee that it increases his

“Realise that the frustrations
vouir child feels may transfer o

v aried others while attemp ting
ter communicate with the child

self-confidence and social experiences,

A friend who has two children who also
spcak Punjahi and English noticed
ancther point on which to be cautioned.
At one point his dapghters only knew
Punjahi names of common items swch as
milk, chair, tahle and at times had
difficulty as they entered schonl being
wderstn od by their teachers who spoke
only English, Thiz caused frustrations in
his dau ghters and, most likeby, teir
teachers. Therefiore, by the time children
reach school or daycare, it may be el piul
if they know names for common items
they will often encounter in the majority
language, There lics another tricky aspect
ofbilingualizm, teaching hoth ways to
identify an item. We found strategics to
improve our teaching and Tyson's
understnding. For example, when
reading &0 him we often say “This iz an
clephant, Daddy zays elephant and
Manaji {Par’ = father) says hathi (Punjahi
for clephant)” This way Ty son will
eventually get both ways to identify an
item. Tt 2eems to be working, Tyson
understmds Englizh sentence strse tune
well. He isa hit away from
understnding Punjahi sentenoe strectune
where the verb comes last, but we ane
confident he will sort this out. We also
plan & have him atiend Punjabi langea ge

class that is wswally tawght ata Sikh
temple called a Gurisdwara, when he is

ready.

Hopefully this article will help other
parents make decisions abowt whether to
raize a bilingual child by simultameous
techniques or by introdecing a second
language at some point.  [IF parents anc
comfortable with knowing there may be a
fiew months where communication is
difficult, possbly more difficult than for
meonalingual children, we would
racommend teaching a child maore than
one language. Tt appears thee are many
benefits and the fow drawhbacks are short
e,

New Titles from
Multilingual Matters

Edingual
Children™s
languog e
and lBaracy

Cevelopment
Bilingual Children"s Language and
Literacy Development

Edited by Roger Bamand and
Ted Glynn {University of Waikato)

This hook conbons case shudwes relatng
ithe expemence ol nhngual choklren m
varkrus selhngs m Mew Fes bmd prmery
schoals. The coniends mohude 2 Maon
hlmgual school, & Samosn ilmeual i,
amdl mEmsiresm clssrooms which cater
for imommigrami and desl’ childmen
Supprestions hor edocatom ] pohcy,
lemche 1 developmeni and reseamch ame
e,

Pk I5HBM 1-H5359-71 1-2
£7795 /US54 95/ CANSA 95

Tdeslegy and Tmape:
Britain And Language
Dienniz Ager (Profesor Emeritus,

Astor University, Bimmirgham)

Phk ISBN 1-B5359% 6590 £16.95"
LSS 795 CAME3995
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The adfior, with de bl p ofthe Intamationa] Editomial Board, & bappy 1o
amseerany qoenss you may have on bilingoaltem Aicolombsm We
reserve the nightio editany leses poblished.

Edirors: Marjokks Grover & Sami Grover
Eadirorkal Board:

Alathes Anderssohn, £ e dide, Maor oo,
Cinlin Baker, Bangor, Wale, Graer Brirals.
Somnne Barmon: Hamysert, §eoemdory. Swirgrlond
Jayson Campean, Charbeam, (umards, Uz neds
Jumes Crawlond, S Spring, DSA

Terry Hay wood, Mileno, faaly

Christine Hdot, Sowcborg, France.

Li Weld, Neweastlsupon-Tyne, Grear Brissin
Iman ¥akehad svermmeh, Farieh Swimerkamnd
Anne-Nania de Mejidh, Call Colowbia
Enpenis Papsdskl Afilass, faly

Niched Fossno ve, Pk Park, Tisek, [8A
Traeey T ol hsme- Ex pinosn, (i, Foador.
Ila avo Y amamoin, Yars, Sfepea.

H von do not slresdy sobsaribe , nse the form below to enter s
submaription for the next foor o I vou know of sny other families
who may be inferested in BFN, anter their sddress on the form and we
will semd thema free ssmple of & recent soe

Mo Hilingo &) ¥ atiers

Framidurt Lodge, Clevedon Hall, Viotoris Rosd
Clevedon, England. BS X1 THH

Tel: +44 {1 XTEETES1%; Faor -0 1XT5ET16TY
Eemumil; s bk s o i regn ale mothe rs_onm
Itz el B lin gl smad e am

Urders and contribobiens from Sorth Amerkcs should he st i

u Hili g &) Matiers Sorth Americs

2% North XTth Streat

Phil sdelphis ., FA 19130

ISa

Tel: (+1) 215 768 3898 Faorr (1) X158 TeS T8

Vol 3, Nad, hid

NAME

ADDRESS

TN

COUNTHY. P W el

Flease enter & solsoripton to BF™N E1Rid (USS1EM)

Plesse send me the book

Fayment or sutherty to charge yvour oredit crd (Vise' Master! Amex/
Switch Card ) muost scoompany esch arder.

Remidance enclosed for £/ 5
Fleame make vourchagoes pavahle te Mol tlingosl Yaters

Charge my View' Master/Amer! Switch Card
Card Na
Expiry Date.
Signatmre

FLEASE NOTE vou can order &l ¥uokilingus] Maters books either by

sending the order and payment by pest, or throog hoor folly
searchahle secure weh-site It offers 3D SOOUNTen beols {plus
shipping) to smy sddress in the world The svsiem bs Tolly compl amt
with the lwbest security saftware, so vou can erder with confid ence!

Plrace send a sample copy of BFY &
NAME
ADDRERS

Prmied by Sevem Uraploc, Clevedon, England.
IS5N (8524086 & 2003 Multilmgual Matiers Ll

CONTACTS

IT you wish your name amd address do e inched ed in the contact
section, please send us the Tolkow ing §nfor ma tion:

Mame, sbdres, lanpuapes spoken in the Family, children’s
Ixirth dates and specification of the types ol Tamilies with w hom
o would ike toget in towch.

Contact details removed

Maorwegian play group, Morth Londaon. We mesl once 2 menthin
Lamnclon fo encourape Morwemnan Engusgs snd culiure m a rendy and
inlirmzl] envrommend.

Heal Book Mews

Fir adulis helpmg choklren leam Engleh &5 a lorem langus e or
adldiim ] language . Each msue intmoduces sinbshle real paciure boaks
lor begmnersin Enghsh and ako melules 2 Fesiwre Arhcle ol miered io
parenits helping thenr children leam English Free copies avenlshle om
el +2{LT359 KEI3

“Twao Languapes or More™

The Natinal Fducston Agency amd the Rinksby Instiude ol
Multhnguus] Research (Sweden) have publshed very milommatve 24
page hooklel “Two Languzgess or More™ in Swedhsh, Alhenmmn, A,
Bisman, Englizsh, Fmish, Somali, Spamsh and Turksh Prce 140
Swedsh Eroners. Avanlshle om Liber Dsinbaton Poblikatomsbans,
162 B9 Stockholm, Sweden. Tel: +H-680-95 76

A Parenis £ Teachers Ciunde fo

'fﬂﬁ:- B Fgranclirmn — Ciclin Bk
TN T
il

[

— “Lorhn Baker wries &5 & conoemed paseni

N well & oan scadermc and educabonah
... The hoak B sccesthle b general
mniler sl avndks acalemne ermonol ogy™
Y L Gondam, Towes Edwrarional Sunplewar.

Phic 1-E5339.4555,
pmice £10.95 /UISS1995

Tales Without Sound: References...fFom page 5

G, Riges sl Eea Bedl {1997 “Feom Teacking b Wiy Pramspl & and Pan: cn™ Falks
Jorwrnad of the Mak sads Developme nd dranciation 4.1

Kyle, Jim smid Bessie Wiall (13 5) Fign Lavwgraoge: Thae ey of Deayfeoqals o dhedr
davgrmge. Cissibahilge: Chon badye Undwesity Pros

Lewin, Wealy (1995) Blivgra Teachigr of Deg" Clildae on Devmark: Dexcription o a
et MPET — PPRT. Al Doweasbone o Mabe sl

1. it Bty ol Ausaessiz | NN | S s gy Rl s i

e il vy e vl Ui ol Do ] Ao 1A N0 )

o iy ol Tl sl Pl e o] Aspenionn | Asgpeniine Repadlie (1997 Décciowarda
Langea de Safver A qpamina § Erpfo]

Prestlmmame: =, Dhirwid 007) “What &3 S Lissggise ™™ iyt Sosiety ol Asae sioa FAQ)L
e v el g el By M s A 050N T)
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